Mutual Respect and Tolerance
of those with different faiths and
beliefs

The aims of the activities and lesson plans in this section are to:

Enable young people to acquire an appreciation of and respect for their own culture and the
cultures of other people

Enable young people to explore their own identity and how this fits into the school and
wider community

+ Equip young people with an understanding of the similarities and differences between some of
the largest religions in the world, and how values are often shared between different religions

Provide young people with an understanding of some of the history of immigration to the
UK and the diversity that has existed within the UK for many years

+ Provide young people with an understanding of the importance of identifying and
combatting discrimination

Activity: Learning about others’ religions and cultures

Key Stage: Early Years — KS1 o g TE
Time Required: 1 hour | “ A § o

Resources: Hats of Faith by Medeia Cohan-Petrolino | -
Aims:

+ To consider different religions and cultures
+ To celebrate difference

Atz
Py

Delivery:

Ask all young people to draw a quick sketch of a hat but not to
show anyone. Once completed, ask young people to hold up their e —
sketch and try to find another hat sketch that is identical to theirs R e T NE
in size, colour, form etc. Young people will find it difficult to find two

identical hats. Use this to ask the following questions:

+ What would it be like if everyone in the world wore the same clothing all the time? Collect words
like boring or dull.

« What would life be like if all people in world were the same? Collect ideas like: we wouldn't be able
to learn from each other or discover new interests.

Read the book ‘Hats of Faith’ together and discuss the following:
+ Were there any hats that you have seen before? Where?
+ Was it just men or just women who wore the hats?
« Which was your favourite hat and why?

« Did you learn any new words, for hats or for religions?
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To supplement this activity, there are colouring pages that are available to download for free at
www.hatsoffaith.com/colouring-sheets These provide young people with the opportunity to build
closer familiarity with one of the hats' names, look and the faith associated with it.

You can also ask young people to bring in a piece of clothing that is special to them, or a
photograph of this. During circle time, young people can explain the item they have chosen and why
it is special to them or why they like it. This encourages active listening between young people and
an appreciation that we all have special clothing or object, regardless of whether we are part of a
faith community or not. Draw out similarities and differences between students’ special clothing
and those in the book Hats of Faith.

Activity: This is me!
Key Stage: Lower KS2

Time Required: 40 minutes

Resources: ‘This is me!" worksheet, skin tone crayons,
‘The Colours of Us' by Karen Katz

Aims:
+ To allow young people to explore different parts of
their identity

+ To enable young people to look at, and talk about,
similarities and differences between themselves and
others

+ To provide young people with the opportunity to explore
the importance of being different and what they can do
if to make sure everyone in their class is treated fairly

Delivery:

Explain to the young people that they are going to be discussing lots of different things about
themselves during this activity, and that you want them to be really open about different parts of
their identity.

Ask the young people to write their name in the banner attached to the plane on the worksheet.

Explain to the young people that you are going to begin the conversation by discussing nationality.
Ask for a definition of nationality. With the other pupils on their table, ask the young people to
discuss where they come from or where their parents or grandparents come from, before feeding
back their answers to the rest of the class. Write the responses down on the whiteboard, so that the
young people have help with spelling when writing down their answers on their worksheet.

Once their answers to this section are written down, move on to talk about religion. Ask the young
people for a definition of religion, the names of any of the major religions in the world, and the name
given to people who have no religion, again writing down their answers on the whiteboard. Ask the
young people to discuss their religion with the other people on their table, before writing this down
on the worksheet.

Explain to the young people that they are now going to discuss skin colours — there are lots of
different skin colours and discussing and describing someone's skin colour is absolutely fine.
(Sometimes young people believe that even mentioning someone's skin colour is racist, so this is a
good opportunity to dispel this myth). Use the book ‘The Colours of Us' by Karen Katz to show some
of the different ways in which skin colours can be described, before asking the young people to think
of a way to describe their skin colour and write this on their worksheet.
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Once this is completed, conduct a discussion about the merits of everyone being different and what
they can do make sure everyone in the class is treated fairly. Some example answers include:

Play with someone if they have no one to play with
+ Speak out about bullying if you witness it happening
Share games equipment between people fairly during break and lunchtimes
+ Talk to someone if you are feeling unhappy about something
To finish the activity, young people can draw a picture of themselves in the photograph frame on the

worksheet. Use skin tone crayons to allow young people to realistically depict their skin colour in
their portrait.
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This is me

Draw yourself in the box above

MY NAME IS oottt e e e et e e st e e st e e teeeae e et e e eaeeeaae e beeeaeeebeeeaeeanreebeeeaneanaens
oo 70 0 1= (o] 2 OSSPSR PSR
NV = [To L] o T OSSR

MY SKIN COLOUN IS oottt ettt ee e e ee et e e eneeeseesneesneeenneeaneeanneens

No one should be bullied or treated badly because they are different.
We are all different and we are all equal.
This is what | am going to do to make sure that everyone is treated fairly...
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Activity: Ahmed's Story

Key Stage: KS2

Time Required: 30 minutes

Resources: Laminated story cards (set of 6 per group), final story card
Aims:

+ To provide young people with an understanding of the importance of identifying and combatting
discrimination, and how to do this practically in their school

+ To provide young people with an understanding of how conflict can escalate if not dealt with
effectively as soon as possible

To equip young people with an understanding of racist terminology and the reasons why some
terms should be avoided

Note for teachers: Ahmed's Story contains some offensive language, and it is therefore important
that a safe space is set up before starting the activity. To read more about setting up a safe space,
please refer to page 18.

Delivery:

Ask the young people to work in groups on their table. Hand out copies of the story cards. Ask the
young people to read through the story cards and put them in order.

Go through the order of their stories with them, stopping after some of the cards to facilitate a
discussion about what they think will happen next or what Ahmed could do about his treatment:

1. Ahmed is 9 years old and lives in London. His mum and dad are from Pakistan. They moved to
London many years ago, where they had Ahmed and his brother Hussain.

2. Ahmed goes to primary school and is in year 5. He likes learning about new things but sometimes
doesn't want to go to school.

3. Sometimes, his classmates pick on Ahmed because he has brown skin and his parents are from
Pakistan. He gets called a ‘Paki’'.

Stop after this card and facilitate a discussion about the word ‘Paki’:

+ Why have Ahmed's classmates used this word against him? What does the word mean?

+ Is this word acceptable or unacceptable?

« Why is it unacceptable?

+ What word(s) could be used instead if the pupils needed to describe Ahmed's nationality?

4. The name-calling has been going on for a while, but Ahmed is too scared to tell his parents or his
teacher about it because he thinks it might get worse.

Stop after this card and facilitate a discussion:

* How could you help Ahmed if you were his classmate?

+ What would you say to the people who were bullying Ahmed?

« What could Ahmed do about the name calling if he is too scared to tell his parents or teacher?

5. One day, Ahmed gets so fed up and upset about the name calling that he loses his temper and
starts a fight with another boy in his class, called Lucas.
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6. Lucas and Ahmed both get hurt in the fight. They get into trouble with the headteacher, and their
parents are told about the fight. Ahmed is not allowed to play on his playstation at home for the
next two weeks.

Stop after this card and facilitate a discussion:

+ Is Ahmed's treatment fair?

* How could Ahmed's punishment have been avoided?

+ What do you think will or would you like to happen next?

Using whiteboards and pens, ask the young people to brainstorm what will happen next and
come up with their own final story card. Ask the young people to read their story cards out, before
revealing the real end to Ahmed's story:

7. Ahmed feels upset about what happened. Eventually he tells his mum why he started the fight
with Lucas. His mum talks to the head teacher about the racism Ahmed has been receiving and
the head teacher promises Ahmed that everyone in the school will learn about racism and why it
is wrong. Ahmed's classmates apologise to him and they make friends. Ahmed feels relieved and
happy to go to school again.

Round up the activity by asking the young people what they would if they or their friend were being
bullied or receiving racism. Make a list of all of the ideas on the board.

Discussing Terminology

The information below may help in conducting discussions about the term ‘Paki’' with the young
people during this activity.

The term 'Paki' has been used as a term of abuse for many years. It is extremely offensive no matter
how, when and why people say it, and should not be used. For a lot of people the term stands for
racism, hatred and conflict. A common argument is that the term is just an abbreviation of Pakistani
and is therefore acceptable; however, because of the way the word has been and is still used, itis a
damaging and hurtful term. The term also tends to be used generally for Asian people, irrespective
of their national origins, such as Indian or Bangladeshi people.
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1. Ahmed is 9 years old and lives in London.
His mum and dad are from Pakistan. They
moved to London many years ago, where they
had Ahmed and his brother Hussain.

A 2. Ahmed goes to primary school and is in year 5. He likes
learning about new things but sometimes doesn't want to

go to school.

3. Sometimes, his classmates pick on Ahmed because
he has brown skin and his parents are from Pakistan.
He gets called a 'Paki'.

4. The name-calling has been going on for a while, but
Ahmed is too scared to tell his parents or his teacher
about it because he thinks it might get worse.

5. One day, Ahmed gets so fed up and upset
about the name calling that he loses his temper
and starts a fight with another boy in his class,
called Lucas.

6. Lucas and Ahmed both get hurt in the fight. They get

into trouble with the headteacher, and their parents are

told about the fight. Ahmed is not allowed to play on his
playstation at home for the next two weeks.

7. Ahmed feels upset about what happened. Eventually he tells his mum why he started the
fight with Lucas. His mum talks to the head teacher about the racism Ahmed has

been receiving and the head teacher promises Ahmed that everyone in the school

will learn about racism and why it is wrong. Ahmed's classmates apologise to

him and they make friends. Ahmed feels relieved and happy to go to school again.
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Activity: Thinking about Immigration

Key Stage: Upper KS3,4 &5

Time Required: 60 minutes

Resources: flipchart paper, pens, immigration pictures, ‘The History of Immigration' information sheet
Aims:

+ To enable young people to define the word ‘immigrant’

+ To provide young people with the opportunity to explore the different types of immigration and
the reasons why people move to the UK

+ To provide young people with an understanding of the history of immigration to the UK and the
diversity that has existed within the UK for many years

Delivery:

Set up a safe space as outlined on page 18 of the main Universal Values educational resource.

Write the word 'immigrant’ in the middle of a piece of flipchart paper. Ask the young people to say different
things that they think, or have heard, about immigrants and write these up around the statement.

Ask the young people for a definition of the word immigrant.
An immigrant is someone who moves from one country to another to live.

Put up a slide with pictures showing different immigrants, for example Rita Ora, Cesc Fabregas,
Mo Farah, Graham Norton

Ask the young people if they know who any of these people are. Then ask them if they know what
these people have in common — they have all migrated to the UK for different reasons.

Use the examples of immigrants to dispel the myth that all immigrants come to the UK illegally.
In fact, the vast majority of immigrants who come to the UK come here legally.

Use the following diagram to explain to the young people the different reasons why people migrate:

Work

Safety Family

Better
opportunities

Study

Climate or
culture
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Further Definitions:

An Immigrant/Migrant: someone who choses to move from one country to another to live. A person
might chose to move for different reasons, including:

+ For work

« To be closer to family

« To study abroad

+ For the climate or culture of a country

* For better opportunities

+ For greater safety

A Refugee: someone who moves from one country to another to live because they are in fear of their
lives. A refugee could be someone escaping:

+ War
* A natural disaster
+ Poor treatment by their government

An Asylum Seeker. someone who has applied for refugee status, and is waiting for their application
to be processed and a decision to be reached. Everyone has the legal right to seek asylum.

An lllegal Immigrant: A person who either enters a country illegally, and doesn't let the government
know that they are here, or who enters legally but then stays longer than they are allowed.

Ask young people to consider whether immigration into this country is a new phenomenon or
whether they think it has been going on for a while?

Give out worksheet. Ask young people to work in pairs to guess which groups had major moves to
Britain and in which years from the timelines.

55BC - Julius Caesar and the Romans

440 - Angles and Saxons (Anglo-Saxons) from Germany
789 - Vikings

1066 - William the Conqueror and the Normans

1500 - Romani Gypsies

1600 - People from India

1700 - People from Africa

1881 - Russian Jews

86



Julius Caesar and the
Romans

Vikings

Romani Gypsies

William the Conqueror and
the Normans

People from India

Angles and Saxons (Anglo-
Saxons from Germany)

People from Africa

Jewish people from Russia
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Ask students what they know about each of the movements and why they happened? Explain some
of the stories using the information sheet ‘The History of Immigration’. This can also be given to the
young people as a handout, if required.
Use the following questions during discussion:

Has anything about this activity surprised you? What surprised you?

Did you think that immigration had been happening for this length of time?
+ Did you realise that so many different groups of people had come to Britain?

What drove many of these groups to come to Britain? Were all of the groups given a choice to
come to Britain, or were some forced?

Is it easy to define Britishness? Is it correct to say that there is only one definition of ‘Britishness'?

-
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Group:
Year:
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Denmark, Norway & Sweden
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Germany
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The Balkans
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Year:

India
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The History of Immigration

Group of People

Reasons for Immigration

Julius Caesar
55BC

The first Roman invasion of Great Britain was led by Julius
Caesar in 55 BC.

The Celtic tribal leaders in Great Britain supported the
Romans and agreed to pay tribute to Rome if Rome would
protect them.

Over the 400 years of Roman occupation of Britain, the
maijority of settlers were soldiers stationed on the mainland.
Britain was in constant contact with Rome and other parts of
Europe that had been occupied by Romans through trade and
industry. Many Britons themselves adopted Roman culture
and customs.

Angles and Saxons (Anglo-
Saxons) from Germany

400

German immigrants arrived in Britain at the invitation of the
ruling classes.

After the withdrawal of the last Roman soldiers from Britain
in the early 400s, the number of immigrants increased, which
caused tension and conflict with other members of society at
the time.

Vikings
789

The first Viking raid of Britain was in 789. These raids
continued well into the 800s. Vikings were gradually
followed by armies and settlers who brought a new culture to
Britain which was very different to the previous Anglo-Saxon
culture.

William the Conqueror and
the Normans

1066

The Norman invasion of Britain is considered to be the last
successful attempt in history by a foreign army to take
control of the kingdom of England. The Normans believed
that William the Conqueror was the rightful heir to the realm
and therefore they needed to invade to remove Harold
Godwinson from power.

The influx of Norman military and religious figures changed
the nature of the ruling class in England and led to the
development of an Anglo-Norman population.
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Group of People

Reasons for Immigration

Romani Gypsies
1500

Romani Gypsies began arriving Western European countries,
including Britain, in the early 1500s. The Romani Gypsies
spoke a dialect of the Romani language and worked mainly
as hawkers (street sellers), basket weavers, jockeys and
stablemen.

People from India
1600

The East India Company recruited Indian sailors to join their
crews on their voyages in India. Once the ships had arrived
in London, many of the Indian sailors were refused passage
back and were forced to stay and settle in London.

During the early 1600s, the East India Company brought
over thousands of Indian sailors, as well as scholars and
other workers, to England. Because of the number of Indian
sailors brought over, the earliest Asian communities were
found in port towns. Naval cooks also came over — London's
first Indian restaurant was founded in 1810 by Sake Dean
Mahomed, who is also thought to have introduced Britain to
shampoo and massages.

During this time, there were also some domestic servants
and nannies of wealthy British families, who joined their
employed in Britain when their stay in India had finished.

People from Africa
1700

A large number of people from Africa were brought to Britain
largely on transatlantic slave ships, as the captain's share of
the slaves the ship had carried.

Slave ships stopped carrying people from Africa to Britain
after slave trading was banned in 1807.

Russian Jews
1881

After 1881 Russian Jews suffered persecution in their home
country, and British Jews led fundraising strategies to enable
the Russian Jews to emigrate to the United States.

Approximately 2 million Jews had left Russia by 1914, and
around 120,000 had settled permanently in Britain.
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If this activity is being carried out with KS5 students, it might be helpful to adapt it in the
following ways:

+ Omit the beginning activity looking at famous people who are immigrants and refugees.

Explore common myths about immigration and the welfare system, NHS, housing and job
market.

+ Hand out a half completed ‘The History of Immigration' worksheet and ask the students to
add in the rest of the information, during the sorting activity.

Further sources:

https://fullfact.org/immigration/
http://refugeeweek.org.uk/resources/facts-figures-and-contributions/famous-refugees/
https://www.rescue.org/article/famous-refugees
http://news.bbc.co.uk/hi/english/static/in_depth/uk/2002/race/short_history_of_immigration.stm

Discussion point:

Ask young people to carry out research into the groups of people who have emigrated out of
Britain throughout history.

Why have people emigrated from Britain? What experiences have they had in their host
countries? On average, do more people immigrate to Britain than emigrate from Britain, or vice
versa?

Useful sources for research:

http://www.european-emigration.com/uk/
http://www.nationalarchives.gov.uk/help-with-your-research/research-guides/emigrants/
https://www.gov.uk/government/statistics/immigration-statistics-april-to-june-2017

https://www.ons.gov.uk/peoplepopulationandcommunity/populationandmigration/
internationalmigration/bulletins/migrationstatisticsquarterlyreport/august2017
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There are many excellent books that can be used to help
young children to understand the concept of respect and ¥ Ea rlj,r Reader W
|

bolster their acceptance of those with different faiths and |
beliefs. For example:
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By Mithaa alKhayyat and Vivian French
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Little Hamda wants wear the velil, like her big sisters
but it's up to her to find her own special way and prove ,
l

she's grown up, just like her sisters.
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‘ The Romanian Builder

By Peter Prendergast
Joe had so many questions for the new builder: Which
: tool was the most important? What if you were afraid of
\ heights? How do you put scaffolding together? He is really
‘ disappointed when he finds out that Radu doesn't speak
any English. Now he will never find out about building — or

The E\:m\u:miun
| Builder
\
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will he?
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Ramadan Moon

By Na'ima B. Robert
Muslims all over the world celebrate Ramadan and the
joyful days of Eid-ul-Fitr at the end of the month of
fasting as the most special time of year. This lyrical
and inspiring picture book captures the wonder and
joy of this great annual event, from the perspective of

a child.

These stories can be used in circle time, or as the impetus for philosophical enquiry

For more information about Philosophy for Children visit: www.sapere.org.uk
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Activity: Whose Religion?

Key Stage: KS2 & 3

Time Required: 1 hour

Resources: Statements and Venn diagram

Aims:

+ To provide young people with an understanding that there are lots of similarities between
Christianity, Judaism and Islam

« To help young people to recognise that individual people practice their religion in many different
ways

Delivery:

Divide the young people into groups of four to six. Provide each group with a set of statements and

a Venn diagram. Ask the young people to label one circle Islam, one circle Christianity, and the final
circle Judaism.

Ask the young people what these three labels represent and what the people who follow each
religion are called, then explain that you are going to hand out an envelope of statements and you
want the young people to work in their groups to decide which religion the statement is applicable
to, it may be applicable to one, two or all three religions. Once they have come to a group decision
they should place the statement in the relevant part of the Venn diagram.

Statements:
Religious book mentions the States that Jesus was a Has over 1 billion followers
use of slaves prophet

Believe there is only one God Has rules about how animals Holy book states that people
should be slaughtered can have salvation through
belief in God and good deeds

Jerusalem is a holy place Pray during worship Holy book includes the ten
commandments
Religion is divided into sects Holds services in a holy Some branches wear head
building coverings
Has a sacred language Holy book contains story of Holy day is a Sunday
Noah's ark
Has five pillars of faith Holy book is the Torah
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Answers:

Christianity  Judaism Islam

Religious book mentions the use of slaves X X X

Worship only one God

X
Jerusalem is a holy place X
X

Religion is divided into sects

X
X
X
X

Has a sacred language

States that Jesus was a prophet

x

Has rules about how animals should be slaughtered

Pray during worship

Holds services in a holy building

X | X | X | X

Holy book contains story of Noah's ark

XX | X | X | X | X | X |X|X|X

X | X | X | X

Has over 1 billion followers

Holy book states that people can have salvation through
belief in God and good deeds

Holy book includes the ten commandments

Some branches wear head coverings

X | X | X | X

Holy day is a Sunday

Has five pillars of faith X

Holy book is the Torah X

Once the young people have completed the activity, facilitate a discussion about their answers
asking for what evidence they can think of to support their decisions. Provide them with answers
and evidence where they are struggling.

Discussion points:

+ Were there more differences or more similarities than you expected?
+ What surprised you?

Provide the young people with some resources on each religion and ask each group to try to come
up with four additional statements that they could add to this activity. Once the young people have
done this ask them to look at the four statements that they have come up with again and think
about whether these apply to the whole religion, or just some of the followers.

Ask each group to feed their statements back to the rest of the class and say whether each
statement applies to the whole religion or just some followers. Ask the rest of the class if they agree
with the group decision and their reasons for this. Support the young people to understand that
statements such as "Pray five times a day” or “Believe in Adam and Eve" or “Go to the Synagogue
every week" would not apply to every follower of each religion and that within each religion people
have a wide variety of beliefs and ways of worshipping. Write the statements up on the board
divided into each column.

« In what ways can believing that everyone who follows a particular religion is the same be harmful?
* How can learning more about different religions be helpful?
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Religion — Resources:
http://www.bbc.co.uk/religion/religions/
https://www.ons.gov.uk/peoplepopulationandcommunity/culturalidentity/religion

Starting points for discussions about Multicultural Britain...

Photographs can provide useful starting points for discussions around multicultural Britain,
and the benefits that living in a multicultural society can bring. Some sample photographs are
included below.

Discussion points:

+ What do you see in the pictures? Can you see anything from another country which has
contributed to the way of life in Britain?

+ How have these things contributed to Britain? Have they influenced the way people do
things in this country?

+ What would Britain be like without these contributions? What are the advantages of having
influences from other countries?

+ Can you think of any other contributions to Britain from other cultures? How important are
these contributions?

As a homework activity, young people could create a collage of photographs that they feel
represent Britain for them and present these collages to the class.

Discussion points:

+ What images are the most common?

* In what ways do you think these images represent Britain?

« Do some images of Britain exclude some sections of the population?

+ Should the government promote a particular image of Britishness? If so, what should this be?
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Discussion point:

Respect can mean different things to different people. What does respect mean to you? Is
respect something that you should have for everyone, or is it something that is earned?

Discussion point:

Do you think that harmony exists between different cultures and religions in the UK today? If not,
why not? Do you think that communities are living together more or less harmoniously today
than previously? Why? What could be done to improve how well communities live together in the
UK? How can we challenge discrimination in society?
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