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Part Three: 
Lesson Plans and Activities
This section of the resource contains 16 activities ranging from 30 minutes to 2 hours in length. At 
the top of each activity the aims, age suitability, length and required resources are highlighted. Some 
activities contain differentiation within them, to allow them to be tailored for different ages and abilities. 

To assist teachers in navigating these activities, we have created some suggested programmes 
of work, depending on age group and time available. These programmes are available at www.
equaliteach.co.uk/faith-in-us. We are also interested in hearing about your experiences using the 
resource, if you have any feedback or suggestions, please share them with us at 
enquiries@equaliteach.co.uk 

Exploring Identity 
Exploring identity is an important starting point in combating prejudice and discrimination. 

Prejudicial ideas often stem from concerns of loss of identity or belonging and a fear of difference. 
Sometimes, people can feel that they have nothing in common with someone of a different skin 
colour, religion, nationality, or even postcode due to a human tendency to categorise people into 
“them” and “us” (Allport, 1954).

These activities give young people the opportunity to reflect upon their identity, explore the 
similarities and differences that they share with others from all backgrounds, and consider the 
multi-faceted and fluid nature of identity. They provide starting points for young people to discuss 
issues of belonging and exclusion and help create a classroom environment where more involved 
discussions on Islamophobia and prejudice can take place. 

Activity: Exploring Identity 

Delivery:
Ask young people if they know what the word identity means.  Identity is all the things that make up 
who you are – some of them are unique and some of them are groups you are part of.  
What does this include?  Make a list on flipchart or the whiteboard of all suggestions from the young 
people as per the three categories on page 25, but do not share with the young people how you have 
grouped them.

Key Stage: KS2-4

Time Required: 30 minutes

Resources: My Identity worksheets, laminated question cards

Aims:
• To open up discussions amongst the young people
• To illustrate that identity is complex and individual
• To demonstrate how not all aspects of identity are visible 
• To highlight that identity is not fixed, but can change over time 
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Visible  

Hair colour / style

Eye colour

Skin colour

Height

Weight

Choice of clothing 

It depends 

Age

Religion 

Gender

Abilities / disabilities

Job / school we attend 

Name

Invisible 

Personality

Likes and dislikes

Hopes and fears

Strengths and weaknesses

Family

Friendships

Where we live

Where our parents are from

Hobbies

Favourite school subject

Life experiences 

Nationality

Ethnicity or family 
background

Morals

Interests

Languages

Habits

Communities / groups 

Ask the young people if they can tell why the words have been grouped in this way.  Explain that 
some elements of our identity are visible, some might be visible depending on the person or what 
they are wearing, but that a lot are invisible.  Ask the young people which elements are more 
interesting. Agree that often our personality, histories, beliefs etc. are much more interesting than 
our external features. Ask the young people whether their identity will stay the same over time and in 
different situations. What might change about their identity? Are there some situations where some 
elements of identity might be more important or more visible than others? 

Give out the My Identity worksheet to each young person. Explain that they are going to spend some 
time thinking about parts of who we are.  Explain that everyone’s will be different because we all 
have different personalities, hobbies etc. 

Using the prompts on the board for inspiration, ask young people to draw or write things inside the 
person on the sheet about who they are that are visible. The facilitator can have a pre-prepared 
person, on which the visible parts of their identity have been added as an example. 
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Once the young people have completed this, ask them to use the prompts on the board for 
inspiration to draw or write things around the person on the sheet that are invisible parts of their 
identity. Again, the facilitator can use their pre-prepared person to provide examples. 

When everyone has completed their worksheets, hand out laminated instructions to pairs of young 
people.  Ask them to speak with the person next to them and share: 

• Something that you have written down that you like
• Something that you have written down that you are proud of
• Try to find something similar between your two sheets
• Try to find something different between your two sheets

Finish with a group discussion.

Adaptation/Extension: To reinforce the learning from this 
activity or to move conversations away from young 
people’s own identity, ask young people to choose 
a celebrity and research what elements make up 
their identity. They should 
divide these into ‘visible’, 
‘invisible’ and ‘it depends’ 
categories and create 
a ‘My Identity’ 
worksheet for them.  
Their findings 
can be presented 
back to the group.  

Key Questions: 
• If you had done this activity last year, would anything on your sheets have been different?
• Do you think that any aspects of your identity will change in the future? What might stay the 

same?
• Did anyone learn anything new about someone in the room that they didn’t know before?
• What have you learnt from this activity?
(NB: instruct young people not to share anything from their partner’s sheet that they don’t want 
them to). 

Key Learning Points:
• Identity is comprised of lots of different elements; someone cannot just be defined by one 

label
• Some parts of our identity could be more important to us than others
• Aspects of our identity change and become more or less important over time
• Much of our identity is invisible and people cannot tell what we are like just by looking at us
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My Identity
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Activity: Identity Web

Key Stage: KS2-4

Time Required: 20 minutes 

Resources: A ball of string

Aims:

• To demonstrate that there are many similarities and differences between the young people 

• To show how we can have unexpected things in common with others

• To illustrate how our similarities connect us all as a group

• To demonstrate that if people are unfairly excluded the group can fall apart. 

Key Questions: 
• What does this activity show?

• Did anyone discover something in common with someone else that they didn’t previously 
know?

• Could you tell who you had things in common with just by looking at them?

Delivery: 

Ask the young people to stand in a circle. The facilitator begins by holding the ball of string, stating 
their name and something about their identity.  For example: 

“My name is ... and my favourite food is ...”

Ask the young people to put their hands up if they also have this favourite food. Keep hold of the end 
of the string and pass the ball to someone who has their hand up. Ask that young person to also 
state their name and something about their identity. 

“My name is ... and I was born in ... “

Young people should again put their hand up if the statement applies to them. The young person 
with the ball of string should keep hold of the string but pass the ball onto a young person who has 
their hand up. 

Continue until everyone is holding the string. Ensure that young people vary their facts about their 
identity, so that they can learn as much as possible about the group. 

At the end of the activity the string should create a pattern that looks like a web. Once completed, 
stay in the web and have a discussion with the young people using the following points as a guide: 
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Either nominate a young person to ask others to let 
go of the string or facilitate this yourself, either picking 
young people at random or those who share a particular 
trait. Stay in the same positions and have a discussion with 
young people using the following points as a guide: 

Key Learning Points: 
• Our differences make us unique

• Within a class or community, we all 
have similarities and differences 
with others

• Our similarities and differences are 
not always obvious

• The connections that we share 
help to create links between us 
and build a structure that makes 
our class and community a unit

Key Questions: 
• Why have we done this?

• What has happened to the web now that some young people have let go of their string? 

• How could this relate to peoples’ identities within a class or community? 

• How might people feel if they are excluded?

• How might the person excluding others feel?

Key Learning Points: 
• If a group of people are excluded because of part of their identity, it damages the fabric of 

society. Those who are excluded may feel upset, angry, a lack of belonging and/or doubtful 
as to their worth. 

• Communities only work effectively if everybody is able to take their rightful place. 

For more activities about exploring identity, please visit the Linking Network website: 
www.thelinkingnetwork.org.uk

Adaptation/Extension: This activity can be run using two strings, one for likes and one for dislikes. 
This can highlight that our differences as well as our similarities can unite us.
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Combating Stereotypes and 
Misinformation
The activities in this chapter have been devised to address common stereotypes and 
misinformation about Muslims and Islam. These activities are designed to help young people 
understand that: Islam is not a monolith; there is no one way to be Muslim; the existence of Islam 
in Britain is not a new phenomenon; and Islam is founded in peace. 

Before facilitating these activities, it is very important that a safe space is created and that the 
facilitator is familiar with the information in the ‘Preparing to Undertake this Work’ and ‘Creating the 
Right Classroom Environment for Discussion’ sections of this resource. 

Activity: Guess Who?

Key Stage: KS2-3

Time Required:  50 minutes 

Resources: A set of Guess Who? activity cards per group of 4-6 pupils, accompanying 
PowerPoint

Aims:

• To illustrate that we shouldn’t judge someone by what they look like

• To address young people’s misconceptions about Muslims and Islam

• To demonstrate the diversity that exists within Islam

Key Questions: 
• Did they find the task easy or hard? Why?

• Did everyone in the group agree?

• Are there any answers that they feel confident of? What are their reasons?

Delivery: 

Seat the young people in groups of four to six and hand out one set of Guess Who? activity cards 
per group. 

Explain to the young people that they may be familiar with some of the people in the pictures and 
there may be others that they do not know and that is fine. 

Ask the young people to spread out the cards on the table in front of them so that everyone in the 
group can see them and to work in their groups to decide which label matches which person. 

Once all the groups have come to a decision, bring the class back together and facilitate a 
discussion. 
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Collect reasons for as many answers as possible, seeing if there is agreement or differences 
between different groups. Once this has been exhausted, reveal the correct answers using the Guess 
Who? PowerPoint, stopping after each reveal to ask if the young people are surprised and if so why? 

There are links to the following videos embedded in the PowerPoint to expand the discussion and 
illustrate the work of some of the people: 

• Benjamin Zephaniah and some young people reading his poem The English

• The 2016 Channel 4 Paralympics Advert 

• Yusuf Islam singing Morning Has Broken

Once everyone has been revealed, ask the young people to break off into their small groups to 
discuss what surprised them the most, why they did this activity and what it illustrates.  

Bring the young people back together to hear their thoughts. 

Ask the young people what the harm is of thinking we know what someone is like just by looking at 
them. 

Ask the young people to break off into groups again and to work together to decide which of the 
people in the activity they think is Muslim and why. 

Bring the young people back together and ask for their decisions and reasons, then reveal the six 
people who are Muslim. Are the young people surprised? If so, why?

The six people who are Muslim are Tulip Siddiq, Lupe Fiasco, Nadiya Hussain, Dr Oz, Yusuf Islam 
and Maryam Mirzakhani.

Show the “I’m a Muslim, but I’m not…” video, available here: 
www.criticalmediaproject.org/cml/media/im-muslim-but-im-not/ 

Ask the young people for their thoughts. Why do they think that the Muslims in the video felt that 
they needed to make that video? Is it fair that some Muslims feel that they need to make a video like 
this? What can people do if they have questions about Muslims or Islam?

Key Learning Points: 
• We cannot tell what someone is like just by looking at them

Key Learning Points:
• Don’t judge a book by its cover

• Stereotypes can often influence the decisions we make, and this can be harmful

• Not all Muslim women wear a hijab

• Muslims can come from any country

• Muslims can have any skin colour

• Muslims engage in a wide variety of professions 

• Religion can sometimes be an invisible element of someone’s identity
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Activity: Whose Religion?

Key Stage: KS2 and 3

Time Required: 1 hour

Resources: Statements and Venn diagram

Aims:

• To illustrate that there are lots of similarities between Christianity, Judaism and Islam.

• To highlight that individual people practise their religion in different ways.

Delivery:

Divide the young people into groups of four to six. Provide each group with a set of statements and 
a Venn diagram. Ask the young people to label one circle Islam, one circle Christianity, and the final 
circle Judaism.

Ask the young people what these three labels represent and what the people who follow each 
religion are called. Then explain that you are going to hand out an envelope of statements and you 
want the young people to work in their groups to decide which religion the statement is applicable 
to: it may be applicable to one, two or all three religions. Once they have come to a group decision, 
they should place the statement in the relevant part of the Venn diagram.
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Religious book mentions 
the use of slaves 

Believe there is only one 
God

Jerusalem is a holy place

Religion is divided into 
denominations

Has a sacred language

Has five pillars of faith

States that Jesus was a 
prophet

Has rules about how 
animals should be 
slaughtered 

Pray during worship

Holds services in a holy 
building

Holy book contains story 
of Noah’s ark

Holy book is the Torah

Has over 1 billion 
followers

Holy book states 
that people can have 
salvation through belief 
in God and good deeds

Holy book includes the 
ten commandments

Some branches wear 
head coverings

Holy day is a Sunday

Believes in contributing 
to the common good

Statements: 

Believes in welcoming 
strangers

Believes in loving 
one’s neighbour and 
acceptance of others

Advocates peace
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Once the young people have completed the activity, facilitate a discussion about their answers, 
asking for what evidence they can think of to support their decisions. Provide them with answers 
and evidence where they are struggling – the further resources section will help you with this. 

Provide the young people with some resources on each religion and ask each group to try to come 
up with four additional statements that they could add to this activity. The further resources section 
will help with this. Once the young people have done this, ask them to look at the four statements 
that they have come up with again and think about whether these apply to the whole religion, or just 
some of the followers.

Answers: 

 Christianity Judaism Islam

Religious book mentions the use of slaves x x x

Worship only one God x x x

Jerusalem is a holy place x x x

Religion is divided into denominations x x x

Has a sacred language  x x

States that Jesus was a prophet x  x

Has rules about how animals should be slaughtered   x x

Pray during worship x x x

Holds services in a holy building x x x

Holy book contains story of Noah’s ark x x x

Has over 1 billion followers x  x

Holy book states that people can have salvation through 
belief in God and good deeds x x x

Holy book includes the ten commandments x x x

Some branches wear head coverings x x x

Holy day is a Sunday x  

Has five pillars of faith   x

Holy book is the Torah  x

Believes in contributing to the common good x x x

Believes in welcoming strangers x x x

Believes in loving one’s neighbour and acceptance of others x x x

Advocates peace x x x

Key Questions: 
• Were there more differences or more similarities than you expected? 

• What surprised you?
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Ask each group to feed their statements back to the rest of the class and say whether each 
statement applies to the whole religion or just some followers. Ask the rest of the class if they agree 
with the group decision and their reasons for this. Support the young people to understand that 
statements such as “Pray five times a day”, “Believe in Adam and Eve” or “Go to the Synagogue 
every week” would not apply to every follower of each religion and that within each religion people 
have a wide variety of beliefs and ways of worshipping. Many may belong to a religion without 
practising or practising regularly. Write the statements up on the board divided into each column – 
‘Applies to the whole religion’ and ‘Applies to just some followers’.

Key Questions: 
• In what ways can believing that everyone who follows a particular religion is the same be 

harmful?

• How can learning more about different religions be helpful?

Key Learning Points:
• Christianity, Islam 

and Judaism have 
more in common than 
many people think

• The underlying tenets 
of each religion are 
love and peace

• Stereotypes about 
Islam not being a 
peaceful religion and 
vastly different to 
other religions are 
untrue and harmful

• There is huge 
diversity in the way in 
which people practise 
their religion



39

Activity: Wonder Wall 

Key Stage: KS2

Time Required: maximum 40 minutes

Resources: Post-it notes and pens 

Aims:

• To provide young people with the opportunity to share their understanding of Islam

• To provide young people with the opportunity to share any questions they have about Islam

• To dispel myths about Islam and Muslims

• To allow young people to learn more about Islam and have their questions answered

Delivery:

Hand out post-it notes to each young person in your group. Using one post-it note per idea, ask 
young people to write down something they know about Islam or Muslims, for example, a festival, 
holy person or the name of a place of worship. Ask young people to stick their post-it notes on a 
wall on one side of the classroom. If young people would like to share more than one thing, they can 
contribute more than one post-it note to the wall.

On another post-it note, ask young people to write down a question they have about Islam or 
Muslims. Assure young people that they can be honest and that all contributions should be 
anonymous, they should not write their name on the notes. Ask young people to stick these on a 
wall on the other side of the classroom. 

Move to each side of the room with the young people 
and read out some of the key themes and repeated 
ideas. 

Throw questions out to the room to gather 
opinions and ideas from the young people 
and support with additional information 
where required. You do not need to be 
an expert in Islam to deliver this activity 
effectively – if you are in doubt as to 
the correct answer to a question, use

it as a learning tool for both you and 
the young people and find out the 
answer together. The resources 
suggested in the further resources 
section will help you to facilitate this 
discussion. 

if you are teaching about the topic for an 
extended period of time, collect in the 
questions and use them to inform your 
whole body of work with the young people. 
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Key Stage: KS3 – 5

Resources: A large roll of paper (wallpaper would be suitable), marker pens

Discussion Points:
• What did they see that they found interesting?

• Did anyone discover anything surprising?

• Did they notice any themes?

• Were the questions easy to answer? What were their answers to the questions? 

Complete the activity by ensuring that all the questions have been answered fully. The information 
in the further resources and frequently raised topics section will help you to facilitate this activity. 
Thank pupils for their contributions and for sharing their knowledge.

Delivery:

Position a large roll of paper down the middle of the room and ask young people to sit on the floor 
around it facing inwards with coloured pens. Ask young people to think of any of the following:

- Something that they know about Islam and Muslims

- Something about Islam that they are interested in 

- Any questions that they have about Islam or Muslims

- If the pupil is Muslim, something about being Muslim that they enjoy or are proud of. 

Once they have thought about this, allow young people 5-10 minutes to write their thoughts down. 
They can draw images and annotate them if they wish, as well as writing words or sentences. Make 
sure that they don’t attribute their names to their work. 

Young people then stand up and move around the roll of paper so that they are placed in front of a 
part that they haven’t yet seen. They are given a few minutes to discuss with young people next to 
them what has been written/drawn in front of them, and how they feel about it. They are then able 
to add their thoughts or answer the questions if they feel able to. Repeat this a few more times, until 
lots of the questions are answered and the paper is full.  

Bring the young people back together as a class and conduct a whole class discussion, looking at 
the key points which have been raised. 
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Activity: Investigating Islam in Britain 

Delivery:

Hand out a pack of cards and a number grid to groups of five to six young people. Explain to them 
that each card has a blank space, where a date or number is missing from the sentence. Using the 
number grid, they need to try and fill in the blank spaces. They can do this by writing the numbers 
into the blank spaces or cutting them out of the grid and sticking them on. There are more numbers 
than are needed on the grid. Ask young people to consider one card at a time as a group and think 
about their reasons for their decisions. 

Once everyone has completed the activity, give out the answer envelopes to the tables, ask them not 
to open their envelope until asked. 

Envelope 1 – Practising Islam
Britain’s first mosque was established in Woking in Surrey in …… (1889) 

Muslims are the most generous religious group in the UK, giving an average of …… per person (ICM 
Research and JustGiving, 2012) (£371)

Queen Elizabeth II opens the World of Islam Festival in London in …… (1976)

Ask the table which has envelope number 1 to say which topic is covered by their answers without 
opening the envelope yet. 

Ask young people what date they gave for when Britain’s first mosque was established, collect 
answers, before asking the young people with the envelope to reveal the answer.

Repeat this for the other statements in the envelope, before asking the young people to read the 
extra information in their envelopes. Use the PowerPoint to extend young people’s knowledge of 
practising Islam in Britain. 

- Were young people surprised by some of the statements? What surprised them?

- What can we learn from the statements?

Repeat with the following seven envelopes. Some question prompts are included below but can be 
left if necessary. 

Key Stage: KS3-4

Time Required: 50 minutes

Resources: Sets of Activity Cards, envelopes with answers and more information for each of 
the six categories, number grids, accompanying PowerPoint presentation 

Aims:

• To highlight that the existence of Islam in Britain is not a new phenomenon

• To explore the contributions of Islam and Muslims to British society

• To consider to what extent equality for and inclusion of Muslims has been achieved in 
British society
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Envelope 2 – Muslims and Warfare
Approximately …… (2.5 million) Muslims contributed to the allied cause (the British, French, 
Russian, Italian and American armies) either as soldiers or labourers in World War One.

- Did young people know that Muslims had contributed to the war effort? And if so, how many had? 
- Why do you think that this is such a little-known fact?

Envelope 3 – Muslims, Health and Education
Muslim doctors represent …… % of the total number of practising doctors in the UK (British Islamic 
Medical Association, 2015) (7%)

Shampoo was first introduced to England by a Muslim who opened Mahomed’s Indian Vapour Baths 
on Brighton Seafront in …… (1759/18th Century)

In the …. century, Arab Muslim scientists revised the Indian version of numbers, that only contained 
nine numbers, to create the numbers that are used worldwide today (8th) 

- What do these statements tell us about Muslim contributions to the world of health and education? 
- Why do you think that these inventions are not well-known?
- How would our lives be different if these things hadn’t been invented?

Envelope 4 – Muslims at the Oscars
The first Muslim Actor was nominated for an Oscar for Best Supporting Actor in …… (1963)

- Does anyone know which Muslim actor was nominated for the Best Supporting Actor Oscar in 
1963?

- Does anyone know who was the first Muslim actor to win this award and when?
- Why do people think that it has taken so long for this progress to be achieved? 

Envelope 5 – Muslims in Politics
Sadiq Khan becomes London’s first ever Muslim Mayor in …… (2016)

In ……, Abdul Karim became a servant to Queen Victoria and taught her Urdu, Hindustani and about 
Islam. The film ‘Victoria and Abdul’ was made about their relationship many years later in 2017. 
(1887)

- Has anything surprised you from these statements? 
- What do these statements tell us about the role that Muslims have played in British politics?   

Envelope 6 – Muslims in Sport
One of the most successful British Olympians, Mo Farah, a Muslim immigrant from Somalia, has 
won …… gold medals in his career (4)

The oldest useful manual on archery was written by a Muslim of Turkish and Greek origin in …… 
(1368)

- According to these statements, for how long have Muslims been contributing to the world of 
sport? 

- Are you surprised by the types of sports invented and/or influenced by Muslims?
- How can Mo Farah be described as British, and run for Team GB, if he was born in Somalia?
- What could be done to support more Muslim men and women to become involved in sports in the 

UK?

Complete the activity by asking young people to summarise what they have learnt about Islam in 
Britain. 
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Key Learning Points:
• Islam has influenced British society for thousands of years. 

• The existence of Islam and Muslims in British society is not a new phenomenon.

• Muslims have contributed vastly to British society.

• Many of the inventions that people might consider to be British inventions are actually 
inventions from Arabic countries, and/or Muslims.

• While Muslim participation in some areas of public life is growing, there is still a way to go 
before all the barriers preventing Muslim participation are removed.
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Britain’s first mosque was established 
in Woking in Surrey in .............

Muslims are the most generous 
religious group in the UK, giving an 
average of ............. per person 
(ICM Research & JustGiving, 2012) 

Muslim doctors represent ............. % of 
the total number of practising doctors 
in the UK (British Islamic Medical 
Association, 2015)

Queen Elizabeth II opens the World of 
Islam Festival in London in .............

Approximately ............. Muslims 
contributed to the allied cause (the 
British, French, Russian, Italian and 
American armies) either as soldiers or 
labourers in World War One.

In the ............. century, Arab Muslim 
scientists revised the Indian version 
of numbers, that only contained nine 
numbers, to create the numbers that 
are used worldwide today.
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Shampoo was first introduced to 
England by a Muslim who opened 
Mahomed’s Indian Vapour Baths on 
Brighton Seafront in ............. 

Sadiq Khan becomes London’s first 
ever Muslim Mayor in ............. 

In.............,  
Abdul Karim 
became a 
servant to 
Queen Victoria 
and taught her 
Urdu, 
Hindustani and 
about Islam.  
The film ‘Victoria 
and Abdul’ was 
made about their 
relationship many years later in 2017. 

The first Muslim actor was nominated 
for an Oscar for Best Supporting Actor 
in ............. 

One of the most successful British 
Olympians, Sir Mo Farah, a Muslim 
immigrant from Somalia, has won 
............. gold medals during his career.

The oldest 
useful 
manual on 
archery was 
written by a 
Muslim of 
Turkish and 
Greek origin 
in ............. 
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It is estimated that there are 
approximately 1,500 mosques in the 
UK today (UK Citizens, 2017)

One of the five pillars of Islam is 
Zakat, a contribution or tax of 2.5% 
of a person’s wealth to benefit the 
poor. Giving in this way teaches self-
discipline and frees people from the 
love of money and themselves. 

The same report found that on average 
Jews give £270 per person, Christians 
£178 and Atheists £116. 

Muslims were brought from across 
Africa, India, the far and middle east, 
Russia and America to fight and work 
alongside the allied cause in World 
War 1. 

An organisation, Forgotten Heroes 
14-19 Foundation, has been set up 
to find out more about Muslims’ 
contribution to the war because very 
little is documented about this at the 
moment. The organisation thinks that 
there could be even more Muslims who 
contributed to the war effort which we 
don’t know about yet. 

Omar Sharif was nominated for 
Best Supporting Actor for his role in 
Lawrence of Arabia in 1963. 

Mahershala Ali won the Best 
Supporting Actor Oscar in 2016 for his 
role in Moonlight. 

Oscar nominees and winners are 
decided by the Academy of Motion 
Picture Arts and Sciences, an 
organisation of 5,783 voters. 94% of 
these voters are White. 77% are male. 
54% are over the age of sixty.

Since becoming Mayor of London, 
Sadiq Khan has campaigned for 
more affordable housing and public 
transport, cleaner air in London and 
more progress towards gender equality.

Mohammed Sarwar became the first 
male Muslim MP in 1997, the first female 
Muslim MPs – Shabana Mahmood and 
Yasmin Qureshi – were elected in 2010.

The number of Muslim MPs in 
Westminster has tripled in a decade, 
rising from 4 in 2005 to 8 in 2010 and 
13 in 2015. In the 2017 general election, 
fifteen Muslim MPs were elected (2% of 
parliament) (UK Citizens, 2017).
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Queen Victoria had two Indian servants 
– Abdul Karim was one of them. They 
developed a close friendship over 10 
years, during which Abdul taught the 
Queen Urdu, Hindustani (a combination 
of Urdu and Hindi) and about Islam. 

Their friendship was very controversial 
– after Queen Victoria died, all reference 
to Abdul was removed from her diaries, 
letters between the two burned and 
Abdul was deported back to India. 

As well as producing the first useful 
manual for archery, Muslims invented 
early versions of cricket and polo. 

Cricket originated in North India 
around 700 and polo is an ancient 
sport from Persia and Afghanistan. 

For the first time, Team GB had five 
Muslim athletes competing at the 
2016 Olympics, compared with none 
in 2012. Mo Farah won two golds, 
and bronze medals were also won in 
Taekwondo (by Lutalo Muhammad) 
and Rowing men’s 8 (by Mohamed 
Sbihi).

7% equates to 18,500 people. There 
are currently approximately 140,000 
doctors in the UK. 26% of these are 
non-British. India, the Philippines, 
Ireland and Poland were among the 
top 10 countries providing the highest 
number of staff in the NHS (HSCIC, 
2014) 
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Experiences of Islamophobia 
The activities in this chapter explore what Islamophobia is and the many different ways in which 
it can manifest, as well as considering definitions and differences between hate crimes and hate 
incidents using case study examples. These activities allow young people to: share experiences of 
Islamophobia in a safe environment; discuss how Islamophobia can make someone feel and what 
can be done to ensure that Islamophobia is dealt with appropriately; consider how best to provide 
victims with support and how to prevent future incidents of Islamophobia. 

Activity: What is Islamophobia? 

Divide the young people into four groups, each seated around a table. If there are large numbers of 
young people, divide them into eight groups and double up the flip-chart questions. 

Give each table a sheet of A4 paper and ask them to work together to come up with a definition of 
Islamophobia. Explain that they have five minutes to come up with their definitions. 

Once all definitions are complete, collect them and stick them up at the front of the room. Read out 
the definitions and pull out key things that they have in common and some differences. Explain that 
we will come back to these again after the next activity.  

Give out a sheet of flip chart paper to each table with a question in the middle, and some felt-tip 
pens to each group. Explain that the young people have five minutes to work on a question and 
then they will move around the room to look at the next question and add to it. Explain that you 
are particularly interested in their reasons for their answers. If they disagree with something that 
someone else has written, they shouldn’t cross it out, but add their own thoughts next to it. 

The four questions, which should be written on the sheets of flip-chart paper are: 

1. Does Islamophobia only affect Muslims? Why?

2. What does Islamophobia look like?

3. Is Islamophobia fair?

4. Where does Islamophobia come from?

Collect in the sheets and stick them on the wall. Have a discussion around each answer and come 
to a group consensus where possible. 

Key Stage: KS2-4

Time Required: 30 minutes

Resources: Blank A4 paper, flipchart paper, felt-tip pens, blu tack

Aims: 

• To allow young people to reflect on the impact of Islamophobia

• To come to an agreed definition of Islamophobia
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Use this discussion to lead to a definition of Islamophobia   

Suggested definition: 

Islamophobia is ‘a shorthand way of referring to dread or hatred of Islam—and, therefore, to fear or 
dislike of all or most Muslims’ (Conway, 1997) or ‘Anti-Muslim racism’ (Elahi and Khan, 2017). 

It is also important to note that Islamophobia can also be directed towards those who are perceived 
to be Muslim. 

Ask the young people if they can think of things 
that they have written on their flip-charts and/ 
or discussed that connect with this definition. 

Key Learning Points: 
• People can be targeted by Islamophobia even if they are not Muslim. Sikh people have 

experienced Islamophobia because people confuse the Sikh turban with Muslim headwear. 
Asian people who are not Muslim have experienced it as people have assumed that they are 
Muslim because of the colour of their skin (even though Muslim people can have any skin 
colour). 

• Islamophobia doesn’t just manifest itself as attacks, it can be a wide range of different 
things, including:  a look, crossing the road to avoid someone, treating Muslims differently to 
other people, leaving people out, jokes, stereotypes and name-calling. 

• There are 1.7 billion Muslims in the world, with different nationalities, skin colours, cultures 
and points of view. It is never fair to treat a group of people as though they are all the same, 
everyone is different. 

• We all have the human right to freedom of religion and to live life free of discrimination. 
Islamophobia stops people from enjoying their human rights. 

• Islamophobia can stem from a lack of understanding, a fear of difference, scapegoating and 
from picking up myths from the media, friends and family. 
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Extension
In groups, hand out the following statements and ask young people to decide whether they think 
the statement is an example of Islamophobia or not and the reasons for their decisions. Young 
people should separate the statements out into three piles – ‘Islamophobia’, ‘Not Islamophobia’, ‘It 
Depends’. There doesn’t need to be consensus within each group, but if young people disagree, it is 
important to hear the reasons why. 

KS2:

KS3-5

Once groups have decided on their answers, discuss these as a whole group. The following 
questions can be used as prompts.

Key Questions:
• Was it always easy to decide whether a scenario was an example of Islamophobia? Why? 

Why not?

• What does Islamophobia look like? How does it manifest in society?

• When does freedom of speech cross a line? How can we make sure people have freedom of 
speech whilst also ensuring that people live free from Islamophobia? 

Jeremiah refuses to work with a group of Pakistani boys because he thinks they have nothing in 
common and won’t be able to work together well. 

Fatima is a Muslim, Leroy doesn’t invite her to his birthday party. 

Aisha has just arrived in her new school after moving to England from Bangladesh. Thomas 
overhears her talking and tells her to ‘speak proper English.’

Pupils say that they don’t want to go to a mosque for a school trip because they are frightened 
of terrorists.  

Sophia asks Imaan why she is wearing a headscarf. 

Only 0.4% of journalists in the UK are Muslim (City University, 2016)

Journalist Trevor Kavanagh wrote in The Sun newspaper that there is a ‘Muslim Problem’ in 
Britain (Kavanagh, 2017).

British Muslim Women are 71% more likely than White Christian women to be unemployed even 
when they have the same level of education and language skills (Jeraj, 2017).

A Muslim man is stopped at the airport and his bags are searched before he is allowed through 
security. 

There is a Twitter debate about whether the face veil (niqab) should be banned in Britain.

Classmates joke that a Muslim boy is carrying a bomb in his rucksack
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Activity: Snowball Fight!

Key Learning Points:
• Islamophobia can manifest itself in many different ways – it can be physical attacks 

towards Muslims, but it can also be little comments or looks or actions that contribute to a 
climate of hostility towards Muslims. 

• Islamophobia can be embedded within systems and institutions and can affect the way that 
organisations are run or the voices that are heard.

• It isn’t always easy to tell if an action is Islamophobic. Islamophobia may contribute in part 
to some situations, but there may be other factors involved as well.

• Prejudice and stereotyping can often lead to discrimination if left unchecked.

• People have freedom of speech in so far as it doesn’t impinge of other people’s right to live 
in safety and free from discrimination. 

Please see the activity “Exploring Freedom of Expression” in EqualiTeach’s resource Universal 
Values for further exploration of freedom of speech and the Universal Declaration of Human 
Rights: www.equaliteach.co.uk/universal-values.

Key Stage: KS2-4

Time Required:  40 minutes

Resources: Blank paper and pens, Snowball Fight worksheet

Aims:

• To provide young people with the opportunity to share experiences of Islamophobia

• To explore the impact of Islamophobia 

• To explore how best to deal with experiences of Islamophobia

• To consider what can be done to prevent incidents of Islamophobia from happening

Delivery:

Give each young person an A4 sheet of paper and ask them to write down an experience of 
Islamophobia that they have either experienced, witnessed, or heard about on the news. 

Model the activity by writing down experiences that have happened to you or that you have heard 
about. Some examples that were given by young people during the Agents for Change project are 
outlined on page 53. Explain that they don’t need to write their name on the piece of paper and that 
we won’t know who wrote what. 
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When everyone has written down their example, instruct the young people to scrunch the paper into 
a ball and have a snowball fight. Young people can pick up balls which fall near them and continue 
throwing until they are requested to stop. When enough time has passed, instruct the young people 
to stop, pick up a ball and look at what is written on it in their groups.

Instruct the young people to talk about the scenarios and write how they would feel if they happened 
to them. When everyone has completed this, they should scrunch the paper back up and have 
another snowball fight.  

Instruct the young people to talk about the scenarios in their groups and write down what they think 
should happen next. When everyone has completed this, they should scrunch the paper back up and 
have another snowball fight.

After the last fight, ask each group to choose one scenario 
and discuss what could have prevented the scenario 
from happening. Ask young people to record this 
on the ‘Snowball Fight’ worksheet.  

If required, ask each group to present the 
whole scenario from start to finish to 
the rest of the group. 

Adaptation: To ensure that all young 
people have a snowball at the end 
of each fight and that these are 
mixed up enough, you can introduce 
more structure into the snowball 
fight by asking young people to 
throw to a certain table each time, 
or always throw in a clockwise 
motion to the next table.

As an alternative to a snowball fight, 
young people could add their pieces 
of paper into a hat – these could then 
be mixed up and young people could 
pick from them at random.

Examples of experiences of Islamophobia from young people who took part in the Agents for 
Change Project:

“My dad and younger brother were walking to the mosque first day of Ramadan a few years 
ago at around 4 or 5am and my Dad got punched in the face. My dad and brother were visibly 
Muslim.” Year 8 pupil

“One of my Muslim friends and I were going to the cinema and as we went in two boys of 
eleven said “Look for the exit because this one (points at my friend) might blow us up.” 
Year 8 pupil

“My auntie was going to my nannie’s house and a man told her to take off her hijab and said if 
she didn’t he would call the police.” Year 5 pupil
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Scenario:

What does this make you feel?

What should happen next?

What would stop it from happening again?
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Activity: Thinking about Hate Crime 

Delivery:

Ask young people to consider what the definition of a hate crime might be, conducting a brief whole 
class discussion about this. Highlight to the young people that the official definition of a hate crime, 
as agreed by the police and the Crown Prosecution Service, is:

“Any criminal offence which is perceived by the victim or any other person to be motivated by a 
hostility or prejudice based on a person’s real or perceived:

- Race
- Religion
- Sexual orientation
- Gender identity
- Disability” 

Clarify to the young people what perception means and why the phrase ‘a person’s real or perceived’ 
is included – sometimes people can be targets of hate crime because they are perceived to be of a 
certain religion or a certain sexual orientation, for example, and even if this perception is incorrect, 
the incident is still defined as a hate crime. 

Ask the young people why ‘any other person’ has been included in the definition. Explain that some 
incidents may not have a direct victim (for example, someone shouting abuse to everyone in the 
street). It also takes the onus from the victim always being the person who has to speak up about an 
incident and it allows others to speak up if the victim does not think that the incident is a hate crime. 

The following definitions may be useful in explaining the definition further:

Sexual orientation:  a person’s emotional, romantic and/or sexual attraction to another person (Stonewall)

Gender identity: a person’s innate sense of their own gender, whether male, female or something 
else, which may or may not correspond to the sex assigned at birth (Stonewall). For example, if 
someone’s sex (sex organs, hormones and chromosomes) is male, but their gender identity is 
female, they could use the word transgender to describe themselves. 

Once the definition of a hate crime is clear, introduce the definition of hate incident:

‘Any incident which is perceived to be prejudice-related by the victim or by another person’

Ensure that the young people understand that a hate incident has no criminal element – the incident 
may still hurt someone, but it is not classed as a crime under the law. 

Hand out the statements and ask young people to decide whether each one is a hate crime, a hate 
incident or neither, grouping them into three different piles and thinking about their reasons for their 
decisions. 

Key Stage: KS3 - 4

Time Required: 45 minutes

Resources: Statements

Aims: 
• To understand the definitions of a hate crime and a hate incident
• To highlight that there is a remedy for all forms of prejudice-related incidents
• To consider ways in which hate crimes, hate incidents and other forms of bullying can be 

reported both inside and outside of school
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1. Ruby decides she doesn’t want to work in a group with Samira and Iqra. Ruby 
doesn’t want to work with them because they are Muslim. 

2.Aisha is from a Muslim family. She wears a headscarf when out in public, 
as do her mum and sisters. Recently, the family have had anti-Muslim things 
graffitied onto their house.

3.Junaid is a Muslim. When walking through the park one day, some teenagers 
video him and make fun of him because of his skin colour. They upload this 
video to YouTube and other people post abusive comments on the video, calling 
Junaid names. 

4.A group of boys make fun of Khadijah in PE lessons, telling her that she ‘runs 
like a girl’.

5. Charlie has lots of friends who are Muslim. A group of boys have been calling 
him names and have threatened to hurt him if he continues to be friends with 
them.

6. Shahana is assaulted on her way to the shops. She has her headscarf pulled 
off and is called racist names.

7. Ihsan is excluded from playing football at lunchtime because the other players 
think he can’t play properly.

8. Sophie is on Instagram and decides to retweet a post calling all Muslims 
terrorists.

9. A woman shouts Islamophobic comments in the local shopping centre.

10. Ella spreads rumours in class that her Muslim friend, Lila, is gay.

11. An elderly woman is mugged outside her house; the muggers make rude 
comments about her age.

12. A group of boys are afraid to walk to mosque in traditional dress in case they 
are verbally abused.
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Discuss their responses as a group, asking for their reasons and reinforcing what makes something 
a hate crime, what makes it a hate incident and how an incident can be neither. It is important 
to highlight that even though some of the statements are not classed as either hate crimes or 
incidents, they are still unacceptable and there are ways to deal with these incidents too. Numbers 
2, 3, 6 and 9 are hate crimes, numbers 1, 5, 8 and 10 are hate incidents and numbers 4, 7, 11 and 12 
are neither. 

Once this is completed, ask young people to choose one of the categories and research what 
someone can do if they are a victim of this type of incident inside and outside of school. These can 
be made into presentations, assemblies and posters to raise awareness amongst other people of 
how to report incidents.

For example, people can report hate crimes and incidents via local third party hate crime reporting 
centres, online via the True Vision website or to the local police. Young people can report hate 
incidents and all forms of bullying in school to their teacher, safeguarding lead or headteacher. They 
can tell a parent or carer or call ChildLine for advice and support.

Hate crimes and incidents attack things that are core to someone’s identity and sense of 
self. They don’t just impact on the person who has been attacked, but everybody who shares 
the same characteristic or trait, who are also made to feel frightened and intimidated. For 
these reasons, when a crime is considered to be aggravated by hate it brings with it a higher 
sentence (CPS, 2017).
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Where does Islamophobia come 
from?
This chapter allows young people to explore the roots of Islamophobia, with a particular focus 
on the role of the media in shaping people’s attitudes and beliefs towards Muslims and Islam. 
The activities provide young people the opportunity to explore how to ensure that the information 
they receive is reliable and the importance of critical thinking and fact checking. The activities 
will help young people to understand and empathise with targets of Islamophobia, think about 
the motivations behind Islamophobic incidents and how they can contribute to the fight against 
Islamophobia. 

Activity: Seeds and Weeds 

Delivery: 

Split the young people into groups of around five or six. Hand each group a copy of the Finsbury 
Park Mosque Attack activity card. Ask one of the young people to read this aloud to the rest of the 
class. Facilitate a discussion using the following questions:

• Have you heard of this event?

• How did the information make you feel?

• What impact did this event have the on the individuals involved? What impact did this have on the 
wider community?

Add in supplementary information about the attack using the PowerPoint slides. 

Hand out a ‘The Seeds and Weeds’ backing sheet and a pack of Seeds and Weeds activity cards. 
Explain to the young people that this activity is called ‘Seeds and Weeds’ because it is going to think 
about the things that contribute to incidents such as the Finsbury Park mosque attack. The seeds 
are the influences and conditions in society that foster or encourage fear, prejudice and hatred. The 
weeds symbolise the events that are able to flourish because of the seeds that have been planted. 

Key Stage: Upper KS3 and 4

Time Required: 50 minutes

Resources: Per group of 5-6 young people: ‘Seeds and Weeds’ backing sheet, a set of Seeds 
and Weeds activity cards, accompanying PowerPoint

Aims:

• To think about hate and its impact on individuals and communities

• To consider how prejudice and hatred escalates and explore some of the ingredients 
involved in this escalation

• To consider their role in preventing the escalation of hate
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Ask the young people whether the Finsbury Park mosque attack is a seed or weed. Explain that this 
is a weed and can be placed on the ‘weeds’ section of the backing sheet. Ask the young people to 
sort through the remaining activity cards one at a time and decide as a group which ones are seeds 
and which ones are weeds. Some of the cards could be seeds and weeds, for example, ‘42% of 
English people say that they are now a more suspicious of Muslims’ could be a seed which creates 
the conditions in which incidents of Islamophobia and hate crime can happen. However, it could 
also be a weed, which has grown from some of the seeds such as newspapers reporting negatively 
about Islam and Muslims and misinformation on social media encouraging people to think 
negatively about Islam and Muslims. Allow the young people to explore both avenues and place it 
on the backing sheet wherever they think it should go. 

In each activity card pack, there are four blank cards on which young people can add extra seeds or 
weeds. 

Once the activity is completed, facilitate a discussion about where each activity card is placed and 
why. 

Seeds:
0.4% of journalists in the UK are Muslim (City University, 2016)

Islamophobic attitudes and opinions of friends 

Islamophobic attitudes and opinions of parents/carers and family members

Social media posts, which spread misinformation and stereotypes about Islam and Muslims

Newspapers reporting negatively about Islam and Muslims—for example, The Sun publishes an 
article which claims that there is a ‘Muslim Problem’ in Britain

A number of Islamic State-inspired terror attacks take place in the UK in 2017 – Westminster 
(March), Manchester (May) and London Bridge (June)

More than half of schools in Britain are failing students in Religious Education (Ofsted, 2013)

TV programmes which portray Islam and Muslims negatively

Weeds:
It is 70% more likely for a Muslim woman to be attacked in the street than for a Muslim man 
(European Islamophobia Report, 2016)

US president, Donald Trump, implements a travel ban for people from several Muslim-majority 
countries to the US

82-year-old Mohammed Saleem was murdered as he walked home from a mosque in Birmingham 
(BBC, 2013)

At a London branch of MacDonald’s, a security guard ordered a 19-year-old Muslim woman to 
remove her hijab before he would allow her to be served (Metro, 2017)

Seeds and Weeds: 
42% of English people say that they are now more suspicious of Muslims after the London and 
Manchester terrorist attacks (Hope not Hate, 2017).

Ask young people:

• If there were none of these seeds, none of these conditions which create a climate of prejudice 
and hatred, would it be possible for the weeds to grow? 
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Explain that Islamophobia is more than just the big incidents we might hear about on the news, but 
it is small events and incidents that can happen every day that associate negativity and fear with 
Muslims and Islam. Even the smallest negative act can have huge repercussions. At this stage, you 
can draw the conversation back to the Finsbury Park Mosque attack. The attacker, Darren Osbourne, 
has said during his trial that his actions were influenced in part by emails and messages he received 
from Islamophobic groups in the UK (de Freytas-Tamura, 2018). It is important that no one is a 
bystander in the fight against Islamophobia; we all have a part to play in preventing incidents from 
happening. 

• How are young people able to play their part in stopping the weeds of Islamophobia from 
growing?

• What can society as a whole do to try to prevent the seeds of Islamophobia from being planted?

Finish the activity by giving each group of young people a couple of the weed killer bottles below 
and asking the young people to brainstorm all the positive ways in which society can prevent the 
seeds of Islamophobia and write them onto the bottles.

Extension:

For KS5 and higher ability groups, it is possible to introduce the concept of soil; the context in which 
a seed germinates and grows into a weed. Parts of the soil could include: pressures on politicians 
to gain votes and discredit the opposition, pressures on the media to sell news and therefore create 
exciting headlines, the desire of those in power to maintain inequalities, the fight for fossil fuel 
supplies and the justification for invasion in countries such as Iraq, and the rise of globalisation. 
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0.4% of journalists in the UK are Muslim 
(Jeraj, 2017)

Islamophobic attitudes and opinions of 
friends

Islamophobic 
attitudes and 
opinions of 
parents/ 
carers and 
family 
members

Social media posts, which spread 
misinformation and stereotypes about 
Islam and Muslims

Newspapers 
reporting 
negatively 
about Islam 
and Muslims, 
for example,  
The Sun 
publishes an 
article which claims that there is a 
‘Muslim Problem’ in Britain

US President,  Donald Trump,  
implements a travel ban for people from 
several 
Muslim-  
majority 
countries 
to the US

82-year-old 
Mohammed 
Saleem was 
murdered as 
he walked 
home from 
a mosque in 
Birmingham 
(BBC, 2013)

Finsbury Park Mosque Attack
On 19th June 2017, a van was driven into 
Muslim pedestrians outside the Finsbury 
Park Mosque in London, injuring at least 
nine people and killing one man. 
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A number of 
Islamic State- 
inspired terror 
attacks take 
place in the UK 
in 2017 –  
Westminster 
(March), 
Manchester  (May), London Bridge 
(June)

More than half of schools in Britain are 
failing students in Religion Education 
(Ofsted, 2013)

At a London 
branch of 
MacDonald’s, 
a security 
guard ordered 
a 19 year old 
Muslim 
woman 
to remove her hijab before he would 
allow her to be served (Metro, 2017)

42% of 
English 
people say 
that they 
are now 
more 
suspicious of 
Muslims after 
the London and Manchester terror 
attacks (Hope not Hate, 2017)

TV Programmes 
which portray 
Islam and 
Muslims 
negatively

It is 70% 
more likely 
for a Muslim 
woman to be 
attacked in 
the street 
than for a 
Muslim man

(European Islamophobia Report, 2016)
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Activity: The Purposes of the Media

Delivery:

Explain to the young people that they’re going to be thinking about different types of news media 
and trying to identify their main purposes. 

The three categories are:

• TV News (BBC, Sky, Channel 4, etc…)

• Newspapers (The Sun, The Daily Mail, The Times, The Guardian, etc…) 
- This can be split into ‘broadsheet’ and ‘tabloid’ for high level groups

• News on Social Media (Huff. Post, Buzzfeed, Upworthy, etc…)

On a whiteboard, write the three categories up as headings.

Split the young people into groups and give each group a pack of ‘purposes’. Starting with TV News, 
ask the young people in their groups to put the ‘purposes’ in order, with the most important at the 
top and least important at the bottom. If there is one they think shouldn’t be there, they can put it to 
one side, and each pack has a couple of blanks for them to add new ideas. 

The ‘purposes’ are:

• to inform readers/viewers

• to entertain readers/viewers

• to influence readers/viewers 

• to investigate and uncover information 

• to question things that are happening 

• to challenge the way things are

• to give their own opinions

• to shock readers/viewers

Once the groups have decided, conduct a class discussion about what they thought was the most 
important function of TV News, and their reasons. See if as a group they can agree on one to three 
key functions and write those up under the heading on the board. 

Repeat the exercise for Newspapers and then for Social Media News.

Key Stage: KS2-4

Time Required: 1 hour

Resources: ‘Purposes’ packs (one per group), accompanying PowerPoint

Aims:

• To explore the various functions of different media sources

• To consider how the reliability of information may be influenced by its intention

• To consider how the way in which language is used can impact on the way in which 
information is interpreted

• To encourage students to think critically about the information they receive
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Explain to the young people that they are going to explore the different ways journalists may write to 
serve different purposes. 

Look at the three different versions of the ‘British Bulldog’ story and ask young people to think about 
the language and purpose of each one. 

- “School ‘thugs’ riot over school lunch” (to shock)
- “The Great British Bulldog” (to entertain)
- “Chaos or Comradeship?” (to question)

Discussion Points:
• Why did the young people think the functions that they chose were the most important?
• How might the purpose of a story affect the way it’s written?
• Could there be more ‘hidden’ purposes, for example, to make money, or to support someone 

to get something in return?

Key Learning Points:
• It could be said that all media outlets serve all of the named purposes in different ways.
• Media outlets will also be trying to make money, which may influence the sort of stories they 

choose to publish more often. For example, they might choose more ‘shocking’ stories to 
attract attention or, in a hurry to be the first to break news, they may publish inaccurate or 
uncorroborated stories. 

SCHOOL ‘THUGS’ RIOT OVER SCHOOL LUNCH
Out-of-control students  appear to have been causing riots in a local school 
because they didn’t like their school lunches.
Some of the teachers took these pictures and have said they were acting like 
wild animals!

                                        

Share to show your support for 
our hard-working teachers!
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THE GREAT BRITISH BULLDOG
A group of lovely school children have been snapped playing a friendly game 
of British Bulldog this week, reminding many of us of happy school days 
playing this classic British game.
They said they loved school and loved playing games with their friends. 

CHAOS OR COMRADESHIP?
Should children be encouraged to play games like the well known ‘British bull 
dog’? Some concerned teachers and parents are wondering. While the game is 
said by some to encourage team work and be good for fitness, others are worried 
that it encourages bullying of children who are slower at running, and can easily 
get out of hand. Photos shared by a school this week have sparked a debate, and 
we want to get to the bottom of it. Comment below to let us know your thoughts.
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Extension:

Ask young people to write their own article. All young people are given the same topic to write about 
(some suggestions are offered below) but are assigned a different ‘purpose.’ 

In the following lesson, articles can be compared, and young people can discuss how the purpose 
they were given influenced how and what they have written.

Suggestions for article topics:
• Climate change
• The 2011 London riots
• The EU Referendum result
• The impact of social media on young people
• Obesity and young people

Questions for follow up:
• How important was it to only include accurate information?
• Did anyone find it particularly easy/difficult to write using their assigned purpose?
• Has this changed the way you think about information you see in the media?

Activity: Freedom of the Press

Key Questions:
• What effects do the different headlines have on the reader?

• How was the language changed to fit a different purpose? 

• Do any of the versions appear more or less reliable as a source of information? Why?

• Does the headline change how the photo comes across to the reader?

Key Learning Points:
• Real photos can be placed under different headlines, which can change the way a story is 

interpreted. 

• Different techniques can be used to change language, for example, exaggeration, using a 
play on words, rhetorical questions etc.

Key Stage: Upper KS3-5

Time required: 90 minutes

Resources: ‘Preparing Your Debate’ worksheets (x1 each), Information sheets

Aims:

• To consider the advantages and disadvantages of a free press

• To consider how to balance a free press with peoples’ rights to privacy and freedom from 
discrimination
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Delivery:

In this activity, young people will be considering the question: 

“Should newspapers be allowed to report whatever they want?”

As a starting point, conduct a whole group discussion, taking initial responses to this question. 
Young people will now be split into two sides to debate the following standpoints: 

‘Yes, the press should be free to report whatever they want’

‘No, the press should have rules to follow about what it can report’

Young people may be situated on a side that does not match with their personal opinion but explain 
that for this exercise they should structure an argument for the side they’ve been assigned. After the 
debate, all young people will be able to vote. 

Give young people a ‘Preparing Your Debate’ worksheet, as well as the relevant information sheet 
for each side of the debate. The young people should use the information to structure an argument, 
trying to persuade others to agree with them. If possible, young people should work together to 
ensure they are drawing out different key points, so that their side has a strong overall argument. 
Each side should nominate one person to deliver an opening statement, introducing their side’s 
point of view. 

Draw the group together, and act as Chair for the debate. 

Begin by hearing the opening statements from each side, and then allow further comments and 
arguments to be put forward from each side. Young people can adjust their arguments to respond to 
the opposing side as the debate progresses. 

On the reverse side of the ‘Preparing Your Debate’ worksheet, there is space for the young people to 
take notes of the opposing arguments or write down questions for the other side. 

When all the arguments and points have been made, and all 
questions answered, draw the debate to a close. 

Give the young people a few minutes to write down 
on their worksheets the conclusion they have 
drawn for themselves, based on the 
information they found out, as well as what 
they heard from the opposing team. 

Hold a final vote, where young people can 
decide individually which side they 
would like to vote for. 

This can be done via hands up, or if there 
is time, young people can move to one 
side of the room or the other. Ask some 
young people to feed back their reasons 
for choosing one side or the other and 
find out if anyone has changed their mind 
since the beginning of the lesson.
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Information Sheet
Yes, the press should be free to report whatever they want

  

Universal Declaration of Human Rights (UDHR: Article 19) & European Convention on 
Human Rights (ECHR: Article 10) both support Freedom of Expression.

ECHR states: Everyone has the right to freedom of expression. This includes freedom 
to hold opinions and share information and ideas without interference by authorities. 
However, these freedoms may be subject to conditions and penalties as set by law. 
Freedom of expression is allowed if it is in the interest of national security or public 
safety, or it helps to prevent crime, protects the rights of others or prevents people from 
knowing confidential information.

Case Study: Media Censorship in North Korea

North Korea is currently the second most heavily censored country in the world (Eritrea 
is the first). Supreme leader Kim Jong Un has complete control of the information 
the people of North Korea receive. The official Central Korean News Agency shares 
only information approved by the government. Kim Jong Un’s regime gives out harsh 
punishments for anyone accused of accessing uncensored information or sharing news 
from countries that it considers its enemies. This means that citizens are only given 
information that is positive about the government.

Case Study: Vietnam War 1955 - 1975

The Vietnam War was considered the first “television war” - the majority of households 
in America now had televisions and were able to find out what was happening in Vietnam 
in a more direct and immediate way. It is suggested that TV coverage of the Vietnam War, 
graphic and uncensored for the first time, decreased support for the war - it showed the 
true costs of the war to people in America. In earlier wars, people had been less informed 
about what was happening in combat, as news media was not as easily available and 
was often censored. 

Case Study: Presidents Club Exposed

In January 2018, a journalist for the Financial Times went undercover as a hostess at 
a men-only fundraising event hosted by a group known as the Presidents Club. The 
journalist revealed that the hostesses had been required to wear black dresses and 
high heels as their uniform at the charity dinner, and that many were groped and/or 
sexually harassed at the event. After the article was published, David Meller, co-chair 
of the Presidents Club, was forced to resign from the UK’s Department of Education, 
and later the Presidents Club announced its closure. The journalist was praised for this 
investigative work.
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Information Sheet
No, the press should have rules to follow

  

Case Study: The Sun and Hillsborough
On 15th April 1989, an incident known as ‘The Hillsborough 
Disaster’ occurred at Hillsborough football stadium. Due to poor 
police planning and problems with the stadium layout, thousands 
of Liverpool supporters were being filtered through into a small 
area. This led to a huge crush, which resulted in 96 deaths.  
On 19th April, The Sun newspaper published a front-page 
headline titled ‘The Truth’, which made false claims that Liverpool 
supporters stole from those who died in the disaster. The claims 
had been shared by police, allegedly in an attempt to cover up 
the failures of the police. The Sun, without evidence or investigation, published these 
claims as “truth,” having to retract them soon after. However, still to this day many in 
Liverpool boycott The Sun and many shops refuse to sell it in the city. 

Case Study: Hacking Scandal & Leveson Inquiry
There have been countless reports of newspapers conducting illegal activity to find 
information for their stories. Just one example was of journalists from News of the 
World newspaper hacking into the phone of a missing school girl in 2002, listening to 
voicemails left by worried family and friends, to try and get information to publish in 
the newspaper. After more reports of phone hacking, the government hired Judge Lord 
Justice Leveson to conduct an inquiry into “the culture, practices and ethics of the 
press.” His report was published in 2012.

Current Press Regulation
Following the Leveson Inquiry, recommendations were given for effective regulation of the 
press. Different news organisations are regulated in different ways: either through self-
regulation, by the Independent Press Standards Organisation (IPSO), or other regulators 
such as IMPRESS. Journalists and editors agree that regulation is needed to ensure they 
are held responsible when mistakes are made, and to encourage high standards. 

Case Study: Front Page Proven False
In November 2016, The Sun published an article with the front- 
page headline stating “1 in 5 Brit Muslims’ Sympathy for Jihadis.”  
Over 3,000 people complained about the article and the 
Independent Press Standards Organisation (IPSO) ruled that 
The Sun had broken the press rule to report accurately. IPSO 
said that, despite people who had taken part in the survey 
expressing only “sympathy”, The Sun had turned that into 
“support.” The newspaper had to print a statement explaining 
that its article was false and misleading.
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Preparing Your Debate
  

Argument One:  ...................................................................................................................................

..............................................................................................................................................................

..............................................................................................................................................................

Argument Two: ...................................................................................................................................

..............................................................................................................................................................

..............................................................................................................................................................

Argument Three:  ................................................................................................................................

..............................................................................................................................................................

..............................................................................................................................................................

Opening Statement- provide a short summary of your position...

Closing Remarks...
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Questions for the opposition: .............................................................................................................

..............................................................................................................................................................     

..............................................................................................................................................................     

..............................................................................................................................................................     

..............................................................................................................................................................     

..............................................................................................................................................................     

..............................................................................................................................................................     

Interesting points made by the opposition: .......................................................................................

..............................................................................................................................................................     

..............................................................................................................................................................     

..............................................................................................................................................................     

..............................................................................................................................................................     

..............................................................................................................................................................     

..............................................................................................................................................................     

Conclusion- now you’ve heard the arguments for both sides, what’s your final conclusion?
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Activity: The Impact of the Media

Delivery:

Explain to the young people that they will be exploring how the media can impact on people and 
society. Show them the video clip of ‘Pakistanis celebrating cricket win.’ Divide the class in half and 
give a different caption out to each side of the room (half of the room with the true caption, half with 
the false Britain First caption). Hand out the video captions, one between two (try not to have two 
pairs next to each other with different captions).

In pairs, ask young people to write down a list of words that relate to their caption. These can be 
words relating to what the story is saying, or words about how it makes you feel, or how it might 
make others feel. 

Collect responses from both sides of the room, writing them up on the board in two groups, positive 
and negative. When you have a collection of words from each side, ask a young person from each 
side to read out their caption. 

Key Stage: KS3-4

Time required: 45 mins 

Resources: Video captions, video of Pakistanis celebrating cricket win, Channel 4 Fact Check 
video, accompanying PowerPoint

Aims:

• To consider the potential impact of the media

• To encourage young people to think critically about the information that they receive and 
develop their skills for fact checking information
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Facilitate a discussion using the following questions:

• Which of the captions is true?

• If you only saw the false caption, what impression would that give you? 

• How do they feel about the false caption now they know it’s false? 

• Did any of the young people question the caption they were given as to whether it was true? What 
could they do to find out the accuracy of a piece of information?

Often, information that we see may not be completely true, so it’s important to question the 
information we receive. 

Talk through the three key questions which can be used as a starting point to check if information is 
reliable: 

• Who is telling me this information?

• Why are they telling me this?

• How do I know it’s true?

Ask young people to return to their video captions and work through each of the three questions in 
pairs.

Discuss their thoughts as a class, and consider the last question, ‘how do I know it’s true?’ 
Watch Channel4’s Fact Check video, available at: https://www.facebook.com/Channel4News/
videos/10154548775681939/ to find more ways of checking information and see if the young 
people have any further ideas of what to look out for. 

Key Learning Points:
• Look for the author of the article - does the author have a specific agenda?  

If it’s anonymous, can you trust the article? 

• If it’s on social media, think about who has posted/shared it. If it has been copied and 
pasted, can we know where it has come from? Is the person who posted it a reliable source? 
Is it just their opinion?

• Check for clues in the URL (web address). Fake URLs might differ only slightly from the real 
ones, for example, www.theson.co.uk rather than www.thesun.co.uk, or they might highlight 
the biased nature of the website, for example, www.ihatezoella.com.

• You can check photos to find out when they were originally shared – this is called a reverse 
image search using Google image search.

• Think about why people are sharing the information- will it be biased or exaggerated? Is it 
trying to persuade you?

• Can you see facts and evidence provided?

• Check on several websites/sources to see if it’s true

• Use fact checking sites like snopes.com or Channel 4’s FactCheck to help you



76

Activity: A Day in the Life 
Prior to young people undertaking this activity, it will be useful for them to have completed the 
activity ‘Seeds and Weeds’ and the activities focussing on the media. 

Delivery (Part One): 

Split the young people into groups of four or five. Give each group an Islamophobic incident card. 
Explain to each group that they are going to be creating a freeze-frame sequence to tell the story of 
the incident on their card. Each group must create five freeze-frames—one freeze frame to answer 
each of the following questions: 

- What happened a few hours before (the incident)? 
- What happened just before? 
- What happened during? 
- What happened immediately after? 
- What happened a few hours or a long time after? 

Key Stage: KS3-4

Time Required: 40-45 minutes 

Resources: Islamophobic incident example cards, worksheets.

Aims: 
• To consider the experiences of and empathise with the victims and perpetrators of 

Islamophobia. 
• To improve understanding of what causes Islamophobia and what young people can do to 

help the fight against Islamophobia. 
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A Muslim man and woman step into a restaurant. The woman is 
wearing a hijab. A waiter comes over to them before they can sit down 
and tells them, ‘Muslims aren’t welcome here.’ 

A woman is walking in Whitechapel, London. A man runs up behind her 
and pulls down her headscarf. He tells her he will call the police if she 
puts it back on. 

A Muslim man is going on holiday. Whilst in the airport, a security 
guard stops him and searches his person and bags. He was doing 
nothing wrong, and the guard does not stop anyone else.

Two Muslim children go to their local cinema. As they enter, another 
group of children point at them and yell, ‘Look for the exit because they 
might blow us up!’

It is winter, and on a bus, an atheist is putting on a headscarf because 
she is cold. A man getting on the bus thinks she is Muslim and yells at 
her, ‘Go home! This is our country! Why are you here?’ 

Early in the morning, a Muslim man arrives at his mosque.  
He sees a group of people vandalising the building by spray-painting 
Islamophobic messages on the outside walls. The group run off when 
they see him.



78

Before giving the groups time to devise their freeze-frames, give each young person a worksheet 
and explain that, before creating their stills, they must use the worksheets to think about, discuss 
and flesh out the wider context of the situation on their incident card. Give the groups five minutes 
for discussion and stress the importance of this part of the activity: an incident card will only give 
a group enough information to devise their third, central freeze-frame—the other four stills will only 
emerge as a result of their expanded story. 

After discussion time is up, give the groups a maximum of five minutes to create their five freeze-frames. 

Bring the class back together to watch each other’s freeze-frame stories. After a group has 
presented, encourage the other young people to ask questions about the unknown elements of 
the story they have been shown. Facilitators can use the example questions on the worksheet to 
scaffold these discussions. 

Delivery (Part Two): 

Explain to the young people that they are now going to build on their freeze-frame stories and think 
further about the characters they have just created. 

Ask each young person to choose a character from their group’s freeze-frame story to investigate; 
they should choose either a perpetrator or a victim. This is an individual activity: it does not matter if 
multiple young people choose the same character to work on. 

Explain to the young people that, by using questions and suggestions, you are now going to help 
them imagine a day in their characters’ lives—specifically, the day of the Islamophobic incident. 

Instruct young people to move to their own personal area of the room. If they would like to, they can 
use the space around them to act out the day they are going to imagine. If the room is too small to 
accommodate this, young people can lie down on the floor and complete the activity with their eyes 
shut and without moving. 

Using questions and suggestions, such as ‘Where has your character woken up? Why? What’s the first 
thing on their mind today?’, the facilitator should begin to talk the young people through the day of 
the incident. The facilitator should lead the young people up to the incident (‘it is now an hour before 
the incident—where are you?’), through the incident (‘the incident is now happening—how are you 
reacting?’), and eventually back to bed (where-ever ‘bed’ may be). The length of this activity and the 
amount of detail gone into will depend on the class’ age and ability; it is wholly up to the facilitator. 

Bring the class back together and ask the young people if anyone would like to share anything they 
found out about their characters. Ask about their characters’ motives, thoughts and feelings. 

Delivery (Part Three): 

Young people should now have enough of an understanding about their characters’ motives and 
circumstances to complete a short hot-seating exercise. Explain that they are now going to have 
a go at answering questions whilst still in character. Move one chair to the front of the room and 
arrange the rest of the class in a semi-circle around it. Young people who are not being hot-seated 
should sit on the floor and not on chairs. 

Invite a perpetrator-character to occupy the hot-seat first. Explain to the class that they should ask 
this character questions in order to find out why this character committed a hate crime. This part of 
the activity can be used to consolidate students’ understanding of what causes Islamophobia.

Next, ask a victim-character to occupy the hot-seat. Explain to the young people that the aim of 
this discussion is to think about how best they could help someone if they were to ever witness an 
Islamophobic incident or another kind of hate crime. Encourage young people to ask the hot-seated 
character questions about the incident they experienced, whether anyone did anything to help, what 
kind of assistance they would have appreciated, what the class could do to make them feel safe 
from Islamophobia at their school, and what sort of long-term social action would make them feel 
safe in public. More than one victim-character can be hot-seated if there is time. 
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Freeze-Frames Worksheet
Thinking about the questions on this worksheet will help you to create your freeze-frames!

1. What happened a few hours before the incident? 
• Who are the main characters?
• How old are they? Where do they live?
• What are their lives like? Do they have jobs?  

Do they have families? 

2. What happened just before? 
• What time is it? 
• Where were the characters going when the incident 

happened? Why were they going there? 
• Did one of the characters plan the incident?  

Was it spontaneous? What made it happen? 

3. What happened during? 
• Use your incident card to create this freeze-frame!

4. What happened immediately after? 
• How did the characters react to the incident?  

How did it make each of them feel? What did it make each of 
them think?

• Was the incident over quickly, or did it go on for a long time? 
• Did anyone else see the incident? Did anyone decide to help?  

5. What happened a few hours or a long time after? 
• How did the incident affect the characters?  

How did they feel afterwards? 
• Did the incident affect the rest of the characters’ day?

?

?

?

?

?
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Positive Change 
The activities in this chapter empower young people with the knowledge, skills and confidence 
to speak out against Islamophobia, ensure their voices become heard and effectively challenge 
Islamophobia to create positive change. 

Activity: Breaking Barriers 
This activity is best completed after young people have carried out ‘Seeds and Weeds’ and the 
‘Investigating Islam in Britain’ activities. 

Activity:

Give each young person a post-it note. Ask them to think forward 100 years to a world where 
Islamophobia no longer exists. On their post-it, they should write one way they would like the 
world to be different at that time. E.g. a wider range of religious festivals are celebrated at school 
or everyone appreciates the contributions of other religions. Ask young people to stick them on the 
board. Discuss what young people have written and why.

In groups of four, give young people an A3 copy of the Breaking Barriers handout. In their groups, 
ask them to decide on one of the changes they would like to see and write 
this in the right-hand box. For example, everyone appreciates the 
contributions of other religions.  

They then need to decide what barriers are currently 
preventing these changes from taking place. Young 
people should write their barriers in the middle box.  
For example, ‘a lack of awareness of other religions 
because it is not discussed thoroughly in school 
lessons’. 

In the left-hand box, ask young people to plan how 
they can begin to overcome these barriers.  
For example, ‘a group of young people could hold a 
series of assemblies exploring other religions’.

Bring the young people back together and create a 
mind-map outlining the actions they could be taking 
today to begin to make a change. Worksheets can be 
used to create a ‘Commitment Wall’, displaying the  
changes young people would like to see.  

Key Stage: KS2-4

Time Required: 30 minutes

Resources: A3 ‘Breaking Barriers’ worksheets, Post-it notes, accompanying PowerPoint

Aims: 
• To allow young people to consider what changes they would like to make towards 

eradicating Islamophobia in the future. 
• To illustrate existing barriers to progress and how these can be overcome.
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Activity: Making a Difference 

Show young people the following campaigns against Islamophobia and the impact that these have had.

‘A Message from Young British Muslims’ The Advocacy Academy 
A student, Amal, was fed up of seeing misleading headlines about Muslims in the press, so she 
decided to do something about it. She gathered together a group of friends and created a video 
calling on The Sun and The Daily Mail to meet with them to discuss their concerns. The video went 
viral and The Sun has since agreed to a meeting.
www.theadvocacyacademy.com 

#ShareRamadan 
A group of Muslims from Oldham decided to launch the #ShareRamadan campaign to challenge 
negative stereotypes about Muslims.  All those who take up the Share Ramadan challenge are 
encouraged to take a picture of themselves sharing a meal and share it on social media using the 
hashtag #ShareRamadan. They can then nominate five other Muslim friends to take up the Share 
Ramadan challenge and invite guests into their homes. The campaign has since gone viral. 
www.shareramadan.com

Key Stage: KS3-4

Time Required: 45 minutes

Resources: ‘Making a Difference’ worksheet

Aims: 
• To consider how others have campaigned against Islamophobia and the impact these have had
• To provide young people with the opportunity to develop their own strategies for combating 

Islamophobia
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‘I’m Muslim, but I’m Not…’

“I’m Muslim, But I’m Not...” is a BuzzFeed video that addresses stereotypes about Muslims by 
showing a diverse range of young adult Muslims talking about different aspects of their identities. 
This video was published in 2015 on BuzzFeed and is part of a series of videos addressing 
stereotypes and identity, such as in the “I’m Asian, But I’m Not…” and the “I’m Latino, But I’m Not…” 
videos.

www.criticalmediaproject.org/cml/media/im-muslim-but-im-not/

Anti-Hate Spray

This is a campaign that was set up by the Victoria (Australia) Human Rights Commission to provide 
people with the tools to effectively ‘spray out hate’ online. The website provides a sample message 
in response to a hateful post, tips on how to combat hate and an Anti-Hate Kit to help young people 
to promote anti-hate at school or in the community. 

www.antihate.vic.gov.au/
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Agents for Change: Islamophobia

EqualiTeach worked in partnership with Muslim and non-Muslim young people from schools in 
Tower Hamlets, exploring how they can be Agents for Change in the fight against Islamophobia. 
Together the young people:

• created awareness-raising films about Islamophobia
• developed ways in which other young people in their schools could easily report hate crime and 

Islamophobic bullying and provide support for the targets of Islamophobia
• delivered workshops and assemblies in local schools

www.equaliteach.co.uk 

Once young people are familiar with the campaigns, conduct a discussion using the following 
questions:

Provide each young person with a ‘Making a Difference’ handout and ask them to complete it, 
thinking about what they could do to campaign for change. They can do this in pairs or groups if 
desired. Once completed, invite some young people to share their ideas for positive campaigning. 
Worksheets can be used to create a ‘Commitment Wall’, displaying the changes young people have 
pledged to make.

Key Questions:
• Which is their favourite campaign?  Why?

• Which is their least favourite campaign? Why?

• Is there anything they particularly liked about the campaigns?

• Which campaigns do they think are the most successful in getting their message across?
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